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Abstract. Exploring the implementation of the Think Pair Share model with the drill method
in Arabic vocabulary learning is the main objective of this research. Using a qualitative
approach through interviews and observations, data analysis was conducted iteratively and
in-depth. The research findings indicate that there are four steps in implementing the Think
Pair Share model with the drill method in Arabic vocabulary learning. First, the teacher
introduces new vocabulary and explains its meaning and usage in sentences to the students.
Then, students are given time to process and understand the vocabulary they have just
learned through the thinking stage. Next, students are paired with classmates to share and
memorize the vocabulary they have learned in turn. Finally, the results of the discussion are
shared with the whole class, where the teacher selects several pairs randomly to come
forward and convey their understanding of the vocabulary and its meaning to the entire
class.
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1. Introduction
Arabic vocabulary learning plays a crucial role in developing students' language skills

(Jensen & Cadierno, 2022). Because Arabic has a rich and complex vocabulary, learning vocabulary
is an important foundation for understanding and using the language effectively (Holes, 2004).
The vocabulary learning process includes recognition, mastery of meaning, and application of
words in various communicative contexts. By expanding their vocabulary, students can improve
their abilities in reading, writing, listening, and speaking in Arabic, thereby enabling them to
interact more widely in a variety of communication situations (Nasir & Basit, 2021; Nurrohmah,
2017; Siregar, Hasibuan, & Jundi, 2023).

Arabic learning requires a lot of dedication and patience because of its level of complexity
(Takdir, 2020). Students often experience difficulties in understanding and mastering the material
taught in Arabic lessons (Hasibuan, Hasanah, & Faisol, 2024). Arabic is often considered boring
because students are often asked to memorize texts in Arabic which are sometimes difficult to
understand (Corinna, Rembulan, & Hendra, 2020; Hasibuan, Fitriani, & Aziz, 2023; Hasibuan &
Siregar, 2023). This is also experienced by MTsN students in Batu City, where they feel burdened
by the large number of vocabulary words they have to memorize. As a result, only a few of them
really master the Arabic vocabulary they have learned. This condition causes their inability to
speak Arabic. This is reflected when the teacher carries out a diagnostic evaluation regarding the
Arabic vocabulary that has been studied, which shows low results. Therefore, Arabic teachers are
required to create learning strategies that can overcome students' fears and make lessons more

exciting and easy to understand.
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One of the strategies proposed to overcome this challenge is the application of the Think Pair
Share (TPS) model with the drill method in learning Arabic vocabulary. The Think Pair Share
(TPS) learning model is a cooperative learning approach that involves three main stages: thinking,
pairing, and sharing (Ageasta & Oktavia, 2018). In the first stage, students are asked to think about
the material they have studied individually (Ardhy, 2018). Then, in the next stage, students work
together with their partners to discuss their understanding of the material. The final stage is
sharing, where each pair presents the results of their discussion to the class (Kaddoura, 2013).
Through the TPS model, students have the opportunity to actively engage in learning, strengthen
their understanding through discussions with classmates, and develop social and cognitive skills
simultaneously (Phan & Lan, 2021).

The drill method in learning is an approach that aims to strengthen students' understanding
and skills through repeated practice(Kani & Sa’ad, 2015). In the context of learning Arabic
vocabulary, the drill method is often used to help students internalize vocabulary more effectively
(Sumiati & Aziz, 2019). Drill exercises can consist of repetition of pronunciation, writing, or use of
vocabulary in various sentence contexts (Sudirman & Zain, 2023). Through intensive and repeated
practice, students can improve their retention of vocabulary and improve their ability to use that
vocabulary in speaking and writing. The drill method also helps build students' self-confidence
because they become more skilled in applying the vocabulary they have learned in communicative
situations.

The combination of the Think Pair Share (TPS) model and the drill method is a reflection of
efforts to harmonize the development of Arabic language learning methods in the post-
structuralist method era, where the concepts of B. Kumaravadivelu in "Beyond Methods:
Macrostrategies for Language Teaching" become main foothold. Kumaravadivelu emphasized the
importance of the role of language teachers as passive technicians, reflective practitioners, and
transformative intellectuals in the learning process (Kumaravadivelu, 2003). This concept
emphasizes that the language learning method is not the main thing, but rather the enthusiasm,
professionalism and strategy of educators which are much more crucial in learning Arabic (Akbari,
2008). In this case, educators try to adapt appropriate strategies without being fixated on one
particular method. In this way, the Arabic language learning approach becomes more dynamic
and flexible, according to students' needs and diverse learning contexts.

2. Method
This study aims to explore the implementation of the Think Pair Share (TPS) model with the

drill method to enhance Arabic vocabulary comprehension among 7th-grade students at MTsN in
Kota Batu. A qualitative approach was chosen to gain in-depth understanding of the learning
process. Data collection methods involved direct observation of learning activities involving the
TPS model with the drill method, as well as interviews with teachers and students to obtain
diverse perspectives regarding their experiences with the method (Jamshed, 2014).

Data analysis was conducted using an iterative and in-depth approach (Pedrycz & Chen,
2015). The process began with the collection of primary data through observation and interviews.
The data were then carefully examined to understand nuances and details (Miles, 2014). The next
step involved correcting data if inconsistencies or errors were found. This iteration was crucial to
ensure the accuracy and reliability of the data obtained. Subsequently, the refined and perfected
data were used to draw conclusions regarding the effectiveness of implementing the TPS model
with the drill method in Arabic vocabulary learning. These conclusions were then supported by
consistent findings from meticulously conducted data analysis
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3. Result
The implementation of Arabic vocabulary learning using the Think Pair Share model with

the drill method is carried out with structured steps as follows:

The first step, before starting to learn Arabic vocabulary, the class begins with a series of
routine activities that have become part of the learning process, including saying basmalah, prayer,
and doing apperception. The teacher introduces a conducive atmosphere and directs students'
attention to start learning with enthusiasm and concentration. After a class atmosphere is created,
the teacher then introduces new vocabulary related to al-'unwan or address material to the
students. With this approach, students are ready to engage in the learning process well, ensuring
that they start with a solid foundation before learning new vocabulary. There are 15 vocabularies
studied in this context. The teacher also explains the meaning and use of the vocabulary in
sentences so that students can understand it well. At this stage, learning activities begin by reading
together the 15 vocabulary words aloud, this is done to keep students alert so they don't get
sleepy.

The second step, after the teacher's explanation, the next learning step is think, where
students are given time to process and understand the vocabulary they have just learned. The
teacher does not directly provide vocabulary translations to students, but invites them to think and
guess the meaning according to the instructions given. This approach activates students' critical
thinking skills and encourages them to relate new vocabulary to the knowledge they already have.
If students have difficulty, the teacher provides easier clues to help them associate the vocabulary
with its meaning. During this think stage, students are given the opportunity to reflect on and
internalize vocabulary, which helps strengthen their connection to the learning material. After all
the vocabulary has been guessed, students record it in their notebooks as a form of strengthening
understanding. With this approach, learning is not just a process of passive acceptance, but also
involves an active and reflective thought process, thereby enabling students to gain a deeper and
more sustainable understanding.

The third step, in the pairing stage, students are paired with their classmates to share the
vocabulary they have learned and memorize it in turn. In this pair dynamic, they exchange roles:
one student mentions the vocabulary in Arabic, while the other mentions its meaning in
Indonesian, and vice versa. This approach allows students to be actively involved in the learning
process because they not only have to understand vocabulary in Arabic but also apply it in an
Indonesian context and vice versa. This activity is carried out repeatedly to ensure good
understanding and consolidation of overall vocabulary understanding. In this way, students not
only improve their ability to memorize vocabulary, but also deepen their understanding of the
meaning and use of words in different contexts, which in turn improves their Arabic and
Indonesian language competencies simultaneously.

The fourth step, after pairing, the next step in the learning process is to share the results of
the discussion with the whole class. The teacher chooses several pairs at random to come forward
and convey their understanding of the vocabulary and its meaning to all classmates. This approach
was adopted due to time constraints and the large number of students. Thus, although not all
students have the opportunity to share directly, the information conveyed by a few randomly
selected pairs can provide a general idea to the whole class about the vocabulary being studied.
This sharing process is also an opportunity for students speaking in front to test their own
understanding and improve their communication skills in Arabic. As a result, the entire class can
benefit from the diverse perspectives and insights expressed by their classmates, ultimately
enriching the overall learning experience.
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After the learning activities are completed using the Think Pair Share model, the teacher then
closes the lesson. Through this approach, students have been actively involved in the vocabulary
learning process, both individually and in pairs, as well as sharing knowledge with classmates
through share activities. In this stage, students have the opportunity to participate in various
activities that strengthen their understanding of the learning material. Thus, the interactions that
occur between students not only enrich their learning experience, but also build confidence in
communicating in Arabic. After the learning was completed, based on the author's observations,
students looked active and enthusiastic during the learning process. This was indicated by their
response of wanting to come forward and explain the vocabulary to their friends, as their friends
had previously done who were randomly selected by the teacher. The opportunity to share
knowledge in front of classmates is not only a means of strengthening students' understanding,
but also builds an inclusive and collaborative classroom atmosphere.

4. Discussion
The findings above provide significant practical implications for teachers considering

implementing the Think Pair Share strategy and drill method in learning Arabic vocabulary. The
positive response shown by students in using this strategy confirms its potential effectiveness in
strengthening students' understanding of vocabulary. Nevertheless, it is important to remember
that these findings need to be followed up with more in-depth follow-up studies to confirm and
thoroughly evaluate this strategy in the context of Arabic vocabulary learning. A more in-depth
evaluation could provide a more comprehensive understanding of the effectiveness of these
strategies, as well as assist teachers in identifying areas that need to be improved or adjusted so
that Arabic vocabulary learning can achieve optimal results. Thus, the use of this strategy in
learning Arabic vocabulary can be a solid foundation for developing more effective and adaptive
learning methods.

These positive findings are also reinforced by various research results that show positive
evidence for the application of this strategy in the Arabic language learning process. Research
conducted by (Hidayah & Faishol, 2019; Latifah & Aviya, 2018, Nurhudayah, 2022; Sabilla &
Ahkas, 2023) emphasized that the use of this method was able to improve student learning
outcomes in understanding Arabic. The findings from these studies also indicate that the use of the
Think Pair Share strategy is able to stimulate students to actively participate in learning, and
arouse their enthusiasm for thinking. Thus, the overall research provides strong support for the
effectiveness of the Think Pair Share strategy as an effective learning method in the context of
Arabic language learning.

The "Think-Pair-Share" strategy, advocated by Frank Lyman and his colleague, is a widely-
used cooperative learning technique aimed at fostering active classroom participation among
learners (Lyman, Tredway, & Purser, 2023). As elucidated by (Nik Mahmood, 2008), this strategy
functions as a "multimode discussion cycle," wherein students are presented with a designated
question or issue, encouraged to formulate their own thoughts, and then share their ideas with
peers. To effectively implement this strategy in a language learning context, as recommended by
(Macpherson, 2015), certain principles should be adhered to. These include designing group tasks
conducive to collaborative work, fostering positive interdependence among students to necessitate
cooperation for success, allocating class time for the development of interpersonal and cooperative
skills, facilitating learning in small groups typically comprising 2-5 members, ensuring individual
accountability for learning and participation, and transitioning the instructor's role from being the
'sage on the stage' to the 'guide on the side'.
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The drill method which is integrated as a support in implementing the Think Pair Share
model in learning is a strategy used by teachers to strengthen students' memories regarding the
vocabulary being taught. The basic principle of this method is repetition, where with frequent
repetition, the vocabulary will become increasingly embedded in students' memories (Kani &
Sa’ad, 2015). Many studies have shown positive evidence of the effectiveness of this drill method
in the learning process, especially in learning Arabic (Alimuddien, Santoso, & Mustain, 2022;
Dewi, Trisnawati, & Kristina, 2020; Fauzi & Darmawan, 2019; Munthe & Agustia, 2023;
Rathakrishnan, Raman, Haniffa, Mariamdaran, & Haron, 2018). Thus, the use of the drill method
as part of the Think Pair Share approach not only helps in understanding vocabulary, but also
strengthens retention and mastery of vocabulary by students in the long term.

The combination of these two methods reflects a creative strategy in learning, which
emphasizes that a teacher does not have to stick to just one method but must be able to combine
various approaches according to the needs and characteristics of students (Hasibuan, Haerullah, &
Machmudah, 2023). This approach allows a teacher to adapt learning strategies with flexibility,
thereby creating a diverse and inclusive learning environment (Amirul Amin, Hasibuan, & Jundi,
2023). By considering the advantages of each method, teachers can develop more holistic and
effective strategies, allowing students to gain deeper and more sustainable understanding
(Hasibuan & Fitriani, 2023). This reflects the importance for a teacher to be creative in designing
learning experiences that are interesting and relevant for each individual in the class, so as to
optimize the learning process and increase overall student learning achievement (Hasibuan, 2023).

Apart from that, there is one thing that a teacher needs to pay attention to when teaching
Arabic vocabulary to students, namely that there is no need to provide a direct translation of the
vocabulary (Gu & Johnson, 1996). On the other hand, teachers can provide some instructions or
context so that students can digest and understand the meaning of the vocabulary being taught in
more depth (Hasibuan & Jundi, 2023; Jundi & Hasibuan, 2023). In this approach, students are
invited to think actively and look for the meaning of the vocabulary themselves. The cognitive
concept applied here is that a learning process that involves students actively seeking knowledge
will be more effective in strengthening their understanding than passively providing knowledge
(Pass, 2004). When students are involved in finding the meaning of vocabulary, the knowledge
they gain will last longer in their memory (Hasibuan & Rosyidi, 2023; Siregar et al., 2023). This is
different from when knowledge is given directly without involving students' thinking processes,
which may tend to be more easily forgotten. Thus, this approach not only provides deeper
understanding, but also fosters critical and independent thinking skills in students, which is an
important aspect in learning Arabic and in learning contexts in general (Kaddoura, 2013).

5. Conclusion
Based on the results and discussions above, it can be concluded that there are four steps in

implementing the Think Pair Share model with the drill method in Arabic vocabulary learning.
First, the teacher introduces new vocabulary and explains its meaning and usage in sentences to
the students. Then, students are given time to process and understand the vocabulary they have
just learned through the thinking stage. Next, students are paired with classmates to share and
memorize the vocabulary they have learned in turn. Finally, the results of the discussion are
shared with the whole class, where the teacher selects several pairs randomly to come forward and
convey their understanding of the vocabulary and its meaning to the entire class. These findings
indicate that the combination of these learning strategies is effective in increasing student
engagement, both individually and in interaction with classmates. Additionally, the research
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results also indicate that the use of the drill method as a supporting component of Think Pair Share
contributes positively to strengthening students' memory of the vocabulary taught. Thus, this
approach can be recommended to Arabic language teachers as a creative strategy to enhance
vocabulary learning and foster an inclusive and collaborative classroom environment.
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